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ABSTRACT 

 This study examined teachers' experiences in coastal areas in implementing the 

Academic Recovery and Accessible Learning (ARAL) Program in Dumangas I District, providing 

a foundation for an enhancement program in School Year 2025–2026. Using a 

phenomenological qualitative design, data were collected through in-depth interviews with ten 

elementary teachers and were analyzed thematically. Results highlighted teachers’ emphasis 

on systematic learner identification, differentiated instruction, continuous monitoring, and the 

use of contextually relevant, multisensory materials. Challenges included absenteeism, 

reduced instructional depth, limited individualized support, teacher fatigue, and issues with 

parental involvement and learner motivation. Coping strategies involved workload regulation, 

resource improvisation, socio-emotional support, collaboration with parents and colleagues, 

and targeted instructional practices. The study recommends developing an enhancement 

program to strengthen literacy and numeracy interventions, ensuring sustainability through a 

supportive, responsive learning environment. 
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INTRODUCTION 

 Academic recovery at the elementary level is especially critical because this stage 

forms the foundation of pupils’ future learning. Unaddressed learning gaps in the early grades 

may persist and widen over time, affecting learners’ academic performance in higher grade 

levels (Engzell & Verhagen, 2021). The ARAL Program addresses these concerns by promoting 

remediation, differentiated instruction, and developmentally appropriate pacing that respond 

to the diverse learning needs of elementary pupils (DepEd, 2025). Central to this initiative is 

the principle of accessible learning, which ensures that instructional materials, teaching 

strategies, and assessments are designed to accommodate pupils’ varied abilities, socio-

economic contexts, and learning environments, consistent with the Universal Design for 

Learning framework (Priyadhrsini & Sahaya Mary, 2024). 

However, implementing ARAL in elementary schools often poses challenges. Limited 

instructional time, curriculum congestion, large class sizes, and insufficient learning resources 

have been identified as persistent constraints that affect teachers’ ability to provide 

individualized and sustained remediation (Reimers & Schleicher, 2020). 

 While the existing literature underscores the significance of professional development, 

collaboration, and institutional support in enhancing academic recovery programs, limited 

research has examined how elementary teachers experience ARAL implementation in their 

actual classroom contexts. Research focusing on teachers’ experiences is essential to capture 

the meanings they attach to their practices, challenges, and successes in implementing 

academic recovery interventions (Salazar, 2020).  
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Schools situated along the seashore or in coastal communities often face distinct 

educational challenges that set them apart from schools in inland or urban areas. Teachers 

working in these settings may encounter logistical, socio-environmental, and community-

specific factors that shape how programs like the Academic Recovery and Accessible Learning 

(ARAL) are implemented. 

Research on Filipino teachers in coastal villages shows that these educators 

report higher teaching challenges due to factors closely tied to their geographic and 

community contexts, such as transportation difficulties, limited access to instructional and 

support services, and fluctuating conditions that may disrupt school operations. These 

geographic and resource constraints influence not only teacher workload but also the 

adaptation of learning interventions to local realities. Because coastal schools are often located 

in geographically isolated and disadvantaged areas, teachers need to navigate unpredictable 

weather, transport limitations, and resource shortages that can affect both attendance and 

consistent delivery of instructional programs such as ARAL. This context requires innovative 

scheduling, flexible instruction, and stronger community engagement than might be typical in 

more accessible areas (Pangilinan, 2025).   

 This study employs a phenomenological research design to examine elementary 

teachers’ lived experiences in implementing the Academic Recovery and Accessible Learning 

(ARAL) Program, with particular attention to schools situated along coastal areas during the 

School Year 2025–2026. By examining how teachers plan, carry out, and reflect on ARAL-

related instructional practices, the study seeks to uncover common themes that characterize 
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their experiences. The findings of this study aimed to provide empirical insights that may serve 

as the basis for developing a context-specific enhancement program to support elementary 

teachers and strengthen the implementation of academic recovery initiatives. 

 

MATERIALS AND METHODS 

Research Methodology 

This chapter outlines the research methodology employed in the study, including the 

research design, participants, data-gathering procedures, research instrument, and data 

analysis. The study aimed to explore teachers’ experiences in coastal areas in implementing 

the Academic Recovery and Accessible Learning (ARAL) Program, serving as the basis for an 

enhancement program in the District of Dumangas I during the School Year 2025–2026. 

Research Method 

The research method utilized in this study is qualitative, using a researcher-designed 

interview questionnaire. 

The descriptive research method focuses on systematically describing a phenomenon 

in its natural setting, without manipulating variables. According to Elliott (2025), it aims to 

provide an accurate portrayal of current conditions, practices, or relationships within 

educational settings, enabling researchers to understand trends, patterns, and implications 

for practice. This approach is particularly useful in educational studies that seek to document 

and analyze real-world events, behaviors, or perceptions without altering the environment in 

which they occur (Elliott, 2025). 
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Research Design  

  The study followed a phenomenological research design. Phenomenology can be 

viewed as a philosophical method for conducting qualitative research. The purpose of 

phenomenology is to comprehend how people see the world, and how this view differs from 

commonly held beliefs, by focusing on a person's subjective interpretations of his or her 

experiences. Phenomenology involves interviewing participants to elicit their impressions and 

is widely used across domains such as psychology, sociology, and social work. 

Phenomenology is the study of consciousness structures as they are experienced 

firsthand. The central aim of phenomenology is to investigate and describe phenomena as 

they are consciously experienced, without resorting to causal theories or to unexamined 

preconceptions (Biemel and Spiegelberg, 2024). 

Participants of the Study 

This study's participants were 10 public school elementary teachers from the District 

of Dumangas I, carefully recruited. These teachers must be directly involved in implementing 

ARAL interventions in their respective schools.  

These teachers must be regular, permanent teachers, and the school to which they 

are assigned must be located in the coastal areas of the Municipality of Dumangas. They must 

have at least one (1) year of teaching experience and have experience in the implementation 

of the ARAL program. 

Sampling Design 

A purposive sampling design was used in the study. Purposive sampling, according to 
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Nikolopoulou (2023), refers to a group of non-probability sampling techniques in which units 

are selected because they have characteristics that you need in your sample. In other words, 

units are chosen "on purpose" in purposive sampling. This design is also known as judgmental 

sampling. This sampling approach relies on the researcher's judgment to identify and select 

individuals, cases, or events that yield the most information to accomplish the study's goals. 

Research Instrument 

The study's research tool is a researcher-created interview questionnaire. The 

researcher's interview questions guided the study participants' interviews. 

An interview schedule in qualitative research is a structured or semi-structured guide 

that outlines the questions or topics the interviewer intends to cover during the interview. Its 

primary purpose is to ensure that all relevant areas are systematically explored across 

interviews, enhancing consistency, rigor, and data comparability while still allowing flexibility 

for in-depth probing and adaptation to emerging insights (Morris, 2025).  

The researcher-designed interview questionnaire for the interview schedule consists of six 

(6) questions focused on the study's purpose (Appendix C). 

An interview guide on the interview schedule was directly asked of the participants 

during the in-depth interview.  

Validity of the Research Instrument 

Prior to determining the validity of the researcher's interview schedule, the adviser, 

the Dean of the Graduate School, and a panel of jurors were asked to validate each question 

for review and modification, taking into account their expertise in research, testing, and 
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assessment, as well as English. 

Validity relates to how accurately, meaningfully, and appropriately the findings, 

interpretations, and conclusions obtained from a study represent the topic under 

consideration. It guarantees that the research instrument accurately measures what it is 

designed to measure and that the results are reliable representations of reality. To establish 

content validity, the instrument's questions and format must align with the study’s defined 

variables and objectives, ensuring that each item accurately reflects the construct under 

investigation. This process often involves expert review to determine whether the items are 

relevant, clear, and representative of the concepts being studied. By ensuring that the 

instrument's content and structure align with the study’s framework, researchers enhance the 

accuracy and usefulness of the collected data in relation to the research objective (Creswell & 

Creswell, 2023). 

Validators provided feedback on the interview schedule using Good and Scates' (1972) 

form, as cited by Soqueña (2021) (refer to Appendix D). 

Data Gathering Procedures 

The researcher got permits from the adviser, the Dean of the Graduate School, the 

Office of the Schools Division Superintendent, the Office of the District Supervisors, the School 

Heads, and the individual participants to perform the study. The researcher personally visited 

the schools/communities/locations that were convenient for the participants to conduct the 

interviews. 

The researcher interviewed the participants, but first persuaded them to sign a 
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disclaimer or permission form for the study. 

Data Analysis 

The data collected through the interview schedule were analyzed using thematic 

analysis, a qualitative method that systematically identifies, interprets, and reports recurring 

patterns or themes within narrative data. This approach enabled the researcher to capture 

and understand teachers’ practices and lived experiences in implementing the Academic 

Recovery and Accessible Learning (ARAL) Program. Each written response was carefully 

examined to extract emerging themes related to behavior, communication, decision-making, 

motivation, and support of public elementary school teachers.  

According to Braun and Clarke (2023), thematic analysis provides a flexible yet 

rigorous framework for analyzing qualitative data, allowing researchers to identify both explicit 

and implicit meanings across participants’ narratives. Thematic analysis is particularly well-

suited to educational research seeking to understand complex social and organizational 

dynamics. Nowell et al. (2021) further emphasize that thematic analysis enhances 

transparency and credibility in qualitative studies by ensuring systematic coding and data 

interpretation. 

The transcribed interview data were analyzed using Thematic Analysis (Braun and 

Clarke, 2023), which is well-suited for identifying, analyzing, and reporting patterns (themes) 

within qualitative data. 

The analysis used the typical six-phase process: (1) Data familiarization involves 

reading and re-reading the transcripts (both in the local language and in English translation); 
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(2) Initial Code Generation: Assigning brief words or labels to significant data segments (e.g., 

"shared phone," "fear of judgment," "poor signal"); (3) Searching for Themes: Grouping the 

initial codes into probable overarching themes and sub-themes that caught important trends 

(for example, codes like "no insult," "private correction" will be grouped under a topic); (4) 

Reviewing Themes: Refining and cross-checking the themes against the complete dataset to 

ensure they appropriately reflected the participants' intentions and the study's emphasis;  

(5) Defining and Naming Themes: Create clear, short, and academically sound names for the 

final emergent themes; and (6) Producing the Report: Integrating the themes, reinforced by 

direct quotes, into the narrative structure of data presentation, analysis, and interpretation 

(Chapter 4), and connecting them to the theoretical framework. 

 

RESULTS AND DISCUSSIONS 

This study explored teachers' experiences in coastal areas in implementing the ARAL 

Program in the District of Dumangas I during School Year 2025–2026. The findings served as 

the basis for proposing an enhancement program to strengthen ARAL implementation in 

similar contexts. 

The study employed a qualitative, phenomenological research design to capture 

teachers' lived experiences, perspectives, and insights regarding the challenges and practices 

of delivering the program in coastal schools. 
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Ten (10) purposively selected public elementary school teachers participated in the 

study, all of whom were directly involved in the ARAL Program. Data were gathered using a 

validated, researcher-developed interview questionnaire with open-ended questions. 

The collected data were analyzed using thematic analysis, which revealed key themes 

on teachers’ experiences, challenges, and coping strategies. The findings provided meaningful 

insights into ARAL implementation in coastal schools and served as a foundation for developing 

an enhancement program to improve its effectiveness, sustainability, and responsiveness. 

The following are the findings of the study: 

Based on the in-depth interview results, teachers' experiences in implementing the 

ARAL Program included learner identification through systematic assessments, differentiated 

and needs-based instruction, continuous monitoring and evaluation, and the use of varied, 

contextualized, and multisensory materials. 

Based on the in-depth interview results, the following challenges were identified: 

disrupted learning continuity due to absenteeism; reduced instructional depth and quality; 

limited individualized support; teacher fatigue and burnout; and parental involvement and 

learner motivation. 

Based on the results of the in-depth interview, the coping strategies of teachers in 

overcoming challenges in the ARAL Program implementation were time management and 

workload regulation, resourcefulness and improvisation of materials, learner motivation and 

socio-emotional support, collaboration with parents and colleagues, and differentiated and 

targeted instructional practices. 
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CONCLUSION 

Based on the findings, the following insights were drawn: 

Teachers play a vital role in ensuring the effective implementation of the ARAL Program 

through systematic and responsive instructional practices. Their experiences highlight the 

importance of accurately identifying learners who need remediation through structured 

assessments, which allow teachers to determine specific learning gaps in literacy and 

numeracy. This process enables educators to implement differentiated, needs-based 

instruction that addresses students' diverse learning abilities. Furthermore, continuous 

monitoring and evaluation help teachers track learners’ progress and adjust teaching 

strategies as needed to ensure learning objectives are met. The use of varied, contextually 

relevant, and multisensory instructional materials also enhances learners’ engagement and 

understanding by making lessons more meaningful and interactive. Overall, these practices 

demonstrate that effective remediation requires a combination of careful learner assessment, 

flexible instructional approaches, and creative use of learning materials to support the 

academic development of struggling learners. 

Teachers encountered several significant challenges in implementing the ARAL 

Program, which affected both teaching effectiveness and learner outcomes. One major issue 

identified was learner absenteeism, which disrupted learning continuity and made it difficult 

for teachers to maintain consistent progress in remediation sessions. Frequent absences 

resulted in learning gaps and delayed mastery of literacy and numeracy skills.  
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Additionally, limited instructional time and heavy workloads reduced the depth and 

quality of instruction that teachers could provide, while large responsibilities limited 

opportunities for individualized support to struggling learners. These challenges also 

contributed to teacher fatigue and burnout, affecting teachers’ capacity to sustain effective 

intervention practices.  

Furthermore, low parental involvement and limited learner motivation were found to 

hinder learners’ engagement and commitment to the program. Overall, these findings 

highlight the need for stronger support systems, collaborative efforts, and strategic 

interventions to address the challenges teachers face in implementing the ARAL Program. 

Teachers employed various coping strategies to address the challenges encountered 

in implementing the ARAL Program. Among the most significant strategies were effective time 

management and workload regulation, which helped teachers balance their responsibilities 

while ensuring that remediation sessions were conducted efficiently. Teachers also 

demonstrated resourcefulness by improvising instructional materials and utilizing available 

resources to support literacy and numeracy instruction despite limited materials.  

In addition, they promoted learner motivation and provided socio-emotional support 

to encourage participation, build confidence, and sustain learners’ interest in learning 

activities. Collaboration with parents and colleagues also emerged as an important strategy, 

as it allowed teachers to share ideas, gain support, and strengthen learners’ learning 

experiences both at school and at home.  
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Furthermore, the use of differentiated and targeted instructional practices enabled 

teachers to address the diverse learning needs of struggling learners. These coping strategies 

reflect teachers’ adaptability, commitment, and dedication to ensuring that learners continue 

to receive meaningful support despite the challenges encountered in implementing the ARAL 

Program. 
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